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Abstract

The focus of the present study was to find out the possible influences of self-
esteem and its factors on the academic performance of adolescent students. A
total sample of 266 students was taken from Classes VII-VIII and amongst these
two sections of class VII 65 students were retested in a gap of a month to
calculate test-retest reliability which came out to be 0.64 (Pearson’s Correlation).
The tools and instruments used in this research were Coopersmith Self-Esteem
Inventory (SEI), Socio-Demographic Inventory and Academic Performance scores.
Data were analyzed using Pearson’s correlation, T-test, F-test, Regression Analysis
and ANOVA. Self-esteem as a whole and its 4 sub factors correlated significantly
with academic performance. Higher the self-esteem, higher was the academic
performance. Of the four sub-factors, the school self-esteem factor appeared to
have the highest correlation with academic performance. Significant differences
were also seen in the academic performance of students in terms of their birth
order.
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Introduction

Self-esteem appears to have a considerable influence on the adolescent’s
understanding of themselves as competent individuals. As has been demonstrated
in a number of studies, good scholastic achievement supports adolescent’s self-
esteem, enhances problem solving skills, offers instructions about social
behaviors, teaches self management strategies and encourages adolescent’s self-
selected interests.

In addition, the students are constantly evaluated on academics and co-curricular
activities by teachers and parents which in turn lead to the youngsters developing
a tendency to self evaluate their successes and failure and thereby develop self-
esteem that may be positive and healthy. Contrariwise, they may develop
negative or unhealthy opinion of themselves leading to low or negative self-
esteem.

More specifically, academics and self-esteem are somewhat interrelated with
one influencing the other. Students whose self-esteem is low due to low self
opinion, those who lack peer group interaction, or have poor home environment
are thought to have relatively lower motivation to perform well academically.
In order to ascertain if such a relationship exists between self-esteem and academic
performance and also to find out if self-esteem influences higher levels of
academic performance, an attempt has been made in this research to scientifically
study the above aspect.
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The study of self-esteem became an official discipline by Cooley (1902) who
contributed the theory of the “looking glass self,” which stated that people see
themselves through the eyes of others. Lecky (1945) was one of the first to point
out that students level of achievement might be related to the perceptions students
have of themselves as learners. A history of success in the academics correlating
with self-esteem in an educational setting was found by Rosenberg (1965) who
explained the four major social antecedents of self-esteem. Also the scale
developed by Coopersmith (1967) was part of an extensive study of self-esteem
in children. The major basis for the study was the widely held belief that self-
esteem is significantly associated with personal satisfaction and effective
functioning. Findings demonstrated that there exists a significant relationship
between academic achievement and personal satisfaction in school and adult
life, and this finding was also accepted by many personality theorists and clinical
and social psychologists (Coopersmith, 1967, 1981).

Theorists like Erickson specifically identified academic achievement as a vital
component in forming a healthy self-image. Academic self-esteem was
operationally defined by him as the evaluative appraisal of the experience of
being capable of meeting academic challenges and being worthy of happiness.

Harter (1985) identified self-perceived competence in scholastics as one of the
five major dimensions that individuals used for evaluating themselves. Wiggins,
Shatz, and West (1994) found that self-esteem and academic achievement were
positively correlated as students who gained fifteen or more points on a self-
esteem inventory during the first year of the study raised their grade point
averages substantially in the second year.

Kohn (1994) and Steele (1997) explained the link between self-esteem and student
achievement by showing that students who were not confident in their academic
abilities did also poorly in academics, probably they had convinced themselves
that they could not achieve academically.

Orth (2010) studied the relationship between self-esteem and academic
achievement from therapeutic point of view and was able to demonstrate that
the cognitive and behavioral engagements of students in the school, influenced
their school outcomes, viz., grades, skills, adjustment, attitudes and beliefs about
themselves (which were all considered powerful determinants of school success).
Vishalakshi (2012) also studied self-esteem in adolescents and explained that
there exists a positive relationship between self-esteem and academic
achievement. Thus, as in previous research findings, this study also showed a
close positive correlation between self-esteem and academic achievement.

However, quite a few research findings which negated a positive correlation
between the two, for example, West (1980) tried to connect concepts of self with
academic ability and researched on general self-concept, self-concept of academic
ability and school achievement. He explained that the primary contributing
factors to self-concept of academic ability were individual’s actual achievement
or ability. Similarly, Holly (1987) compiled a summary of about 50 studies and
indicated that most supported the idea that self-esteem was the result than the
cause of academic achievement.

60



Pushkarna 2015

Muijs (1997) felt that as academic achievement was causally predominant over
academic self-concept, global self-esteem did not appear to be a significant
predictor of achievement. The significant contribution of parental SES to
achievement suggested that self-esteem enhancement in itself cannot be a solution
to the problem of academic failure.

A longitudinal study by Hair (2003) on self-esteem, personality and achievement
in high school found that Big-Five dimensions of personality were more stable
than self-esteem across this transition period. Her research was different from
her contemporaries in that she included personality aspects into understanding
academic achievement and focused on personality traits rather than only self-
esteem for predicting future success in adolescent students.

Ciarrochi (2007) studied the role of cognition and its effects on adolescent’s
school grades. He examined the distinctiveness of three “positive thinking”
variables (self-esteem, trait hope, and positive attributional style) in predicting
(i) future high school grades (ii) teacher-rated adjustment and (iii) students’
reports of their affective states. He concluded that while ‘Hope” was a predictor
of positive affect and the best predictor of grades, low self-esteem was one of the
best predictors of increase in sadness.

Akomolafe (2011) investigated the impact of family type on secondary school
students” academic performance and the results showed that family type
significantly influenced academic performance of secondary school students.

Farooq (2011) pointed towards socio-economic status of family as one of the
important factors affecting students” achievements. His findings were supported
by Chand’s work (2012) who studied factors affecting academic performance of
students at senior secondary level. Amongst the socio-economic factors, mother’s
education, working mothers, family income and higher social group emerged
as significant predictors of academic performance.

Popular theory of birth order by Adler (1964) was tested by Kumar (2011) who
studied the relationship between birth order theory and past academic
performance of students. Contrary to Adler’s theory, scores indicated that second
born students achieved significantly better results than other birth order category
students. Kumar suggested that cultural differences in birth order of children
must also be taken into consideration.

Lastly, Azhar (2013) studied parental education and socio-economic status as
independent variables and student’s achievement as dependent variable. Analysis
of data indicated that students belonging to strong financial status performed
better than those who faced problems in finances. Similarly, parental education
boosted their children’s performance.

Objectives:
The specific objectives of this research were:

1. To find out the relationship between self-esteem and academic performance
of adolescent students.
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2. To find out if different factors of self-esteem relate significantly to academic
performance.
3. To ascertain if self esteem differs in terms of
i. Ageand gender;
ii. Type of family to which one belongs;
iii. Birth order in the family; and
iv. Parent/s working outside home.
4. To ascertain if there is a difference in academic performance in terms of
i. Ageand gender
ii. Type of family to which they belong
iii. Their birth order in the family
iv. Their parent/s working outside home
Hypotheses

For the present study following hypotheses were formulated:

H1:

H2:

Ha3:

H4:

There will be a significant relationship between self-esteem and academic
performance of adolescent students.

The different factors of self-esteem (general, social, home, and school) will
correlate significantly with academic performance.

Self-esteem scores of students will vary significantly in terms of their

(a,) Age and (a,)Gender

(b) Family type/structure

(c) Birth order

(d) Parental occupation

Academic performance of students will vary significantly in terms of their
(a,) Age and (a,) Gender

(b) Family type/structure

(c) Birth order

(d) Parental occupation

Method

To measure and understand self-esteem the present research has used a well
known scale, that is, Coopersmith Scale for Self-Esteem (CSEI). The academic
performance of the students was taken from the marks obtained in the aggregate
in their final examination in their previous academic year. Finally, Socio-
demographic Information of students was collected by a proforma attached to
the scale designed by the researcher.
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Result and Discussion
The analysis was done in two parts.
(i) Self-esteem scores affecting the academic performance

ii) Socio-demographic variables related to self-esteem and academic
grap
performance

H1 was tested by Product Moment Coefficient of Correlation to understand the
relationship between self-esteem and academic performance (marks) of students.
Results are presented in the table as follows.

Table 1: Correlation between Self-esteem and Academic Performance of

students
Total Self- Academic
Esteem Scores Performance
Academic
Performance
(Last year's %) 1
Pearson's
Correlation 241%*
Sig. (2-tailed)
N 266

** Correlation is significant at the 0.01 level (2-tailed).

Above correlation coefficient between SEI and Academic Performance shows a
statistically significant positive correlation (0.24). In other words, it can be said
that higher the self-esteem, higher the academic performance and vice versa.
Thus, hypothesis 1 is validated which states that there will be significant
relationship between self-esteem and academic performance.

Present findings supports Branden’s findings (1992), who stated that relationship
between self-esteem and academic success is bidirectional; causation flowing in
both directions. Also, the self-esteem model of Ross and Broh, (2000), adolescents
who feel good about themselves do better in school than do those who have low
self-worth, which is also seen in the present research findings. More recently
Mankar’s findings (2011) showed a consistent and significant association between
high self-esteem and good scholastic achievement where lower level of self-
esteem was associated with poor achievements amongst adolescents in school.
Contrary to research findings is Zhi (2014) study that revealed that students with
the high self-esteem did not always produce high examination scores as was
expected and students with low self-esteem did produce high examination scores.

H2: Sub factors of self-esteem were related with academic performance, the
following picture emerged using Product moment coefficient of Correlation (r)
as shown in the table below.
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Table II : Correlation between factors of self-esteem and academic

performance
Factors of self- N Pearson's Sig
esteem Correlation (2-tailed)
General self-esteem 266 155* .012
Social self-esteem 266 .204** .001
Home self-esteem 266 .075 222
School self-esteem 266 .302** .000

** Correlation is significant at the 0.01 level (2-tailed).

From the above analysis it is seen that all factors except home self-esteem
correlated significantly with academic performance. And amongst the other
three, school factor correlated the most (0.30) with academic performance. School
factors like healthy school environment, teacher-student relationship, peer
relations enhance school self-esteem. This result partially validates hypothesis 2
which states that there will be significant relationship between self-esteem scores
and academic performance.

Present research findings are supporting Xiaoru’s (1992) findings on the
reciprocal relationships between academic achievement and general self-esteem.
Present research findings on Social self-esteem and academic performance also
supports Friedlander’s (2007) findings that explained increased global, academic,
and social self-esteem predicting decreased depression, increased academic and
social adjustment. Present study also supports Singh’s (1995) findings that found
a small negative effect of home structure on achievement and no effect of parent-
child communication and parental participation in school-related activities.
Lastly, present research findings on self-esteem and academic performance
supports Martins (2010) findings that showed that there were significant
differences between the self-esteem enjoyed by successful and unsuccessful
students in the seventh grade and that such differences disappeared in the eighth
and ninth grades. Also as per his earlier researches, students with low levels of
academic achievement attributed less importance to school-related areas and
revealed less favorable attitudes towards school.

While self-esteem has been found to be related significantly to academic
performance, it was also thought worthwhile to find out how socio-demographic
variables relate to self-esteem.

Socio-Demographic Variables and Self-Esteem

H3a, Self-esteem and Age: When self-esteem scores were considered in terms of
Age 12 years and 13 years, it was found that there was no significant difference
with Age (12 years having M=61.3, SD=14.4 and Age 13 having M=59,5D=13.8).
The differences were not statistically significant (t=0.93) as shown in the graph.
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Figure I : Self-esteem scores and chronological age of students

Self-esteem and Age
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It was noted that students of both age groups (12 years and 13 years) had scored
more or less the same level of self-esteem. This could be due to early adolescent
years being compared together, where a student is unaware of self-identity
issues. This result rejects Hypothesis 3(a,) which states that there will be significant
relationship between self-esteem scores and age of the students.

Present study contradicts Trzesniewski’s (2003) work which explains self-esteem
stability was low during childhood, increased throughout adolescence and young
adulthood, and declined during midlife and old age. But it supports Robins’s
(2005) review work where he explains that self-esteem continues to decline
during adolescence. Researchers have attributed the adolescent decline in body
image and other problems associated with puberty, the emerging capacity to
think abstractly about one’s self and one’s future and therefore to acknowledge
missed opportunities and failed expectations, and the transition from grade
school to the more academically challenging and socially complex context of
junior high school.

Research findings also contradicts Erol’s (2011) work that showed latent growth
curve analyses indicating that self-esteem increases during adolescence and
continues to increase more slowly in young adulthood.

H3a, Self-esteem and Gender:

When self-esteem scores of male and female were compared, there was significant
difference in their mean scores.

Table 3 shows that boys scored higher than girls in total self-esteem as well as
general self-esteem. Besides General self-evaluation, Girls have seemed to score
the same. Girls mostly tend to underestimate themselves in teenage years,
amounting to reduced self-esteem. This result partially validates Hypothesis 3(a,)
which states that there will be significant relationship between self-esteem scores
and gender of the students.

Present study supports Bolognini’s (1996) whose research showed that girls had
poorer self-esteem than boys irrespective of the domains that were taken into
consideration. Differences were significant with reference to appearance and
athletic performance. But it contradicts Jain’s (2014) study that revealed that
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there was no significant gender difference in the self-esteem levels of the
participants. This finding negated many previous researches that have often
found men having higher self-esteem as compared to women.

Table III : Mean, SD and t-test for Factors of Self-esteem and Gender of

Adolescents
Factors of self-esteem N Mean SD t- Df Sig (2-
with Gender SE value tailed)
scores

Total SEI .
Male 146 62.0 14.2 2.01 264 045 *
Female 120 58.5 13.8 (Sig)
General self-esteem
Male 146 155 41 1.9 264 .056 *
Female 120 14.6 3.7 (Sig)
Social self-esteem
Male 146 4.8 1.8 0.92 264 358
Female 120 4.6 1.8 (NS)
Home self-esteem
Male 146 55 1.6 0.94 264 346
Female 120 53 19 (NS)
School self-esteem
Male 146 5.0 1.7 1.6 264 101
Female 120 4.7 1.7 (NS)

* significant at p<0.05 level
**significant at p<0.01 level

H3b Self-esteem and Type of Family: when scores were analyzed it was observed that
even though larger number of students were from nuclear family (N=199,M=60,SD=14)
as compared to Joint family (N=67,M=61,5D=12) their level of self-esteem did not differ
significantly (t=.70). This result nullifies Hypothesis 3(b) which states that there
will be significant relationship between self-esteem scores and type/structure
of family the students belong to, which is shown in the graph below.

Graph shows almost similar self-esteem scores of children coming from different
structured families, hence it can be said that there is no significance of family
type on the self-esteem of the students. This could be due to home environment
being similar irrespective of structural differences in the family.

These findings contradict Elder’s (1963) results, who discovered that children
from larger families could be effected emotionally that is ‘paternal involvement
and external behavior control would occur more often in large families than in
small.

66



Pushkarna 2015

Figure II : Self-esteem and Family Type
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It however, supports the opinion of International Encyclopedia of Marriage and
Family (2003) that there has not been much research on the effects of these
family structural variations on children’s self-esteem. What research there is
does not report much variation. It's the structural variations within families that
may affect children’s self-esteem, if they have an impact on reflected appraisals,
social comparisons, or self-attributions.

Present study contradicts Singh’s (2009) findings who assessed the self-efficacy
and well-being of adolescents and was of the view that there was a significant
effect of type of family on self-efficacy.

H3c Self-esteem and Birth Order: when scores were analyzed and it was noted
that there was not much difference in the self-esteem scores of students, in terms
of their birth order (1st Born N=162,M=61,SD=14; 2nd Born N=95M=59,5SD=14,
3rd Born N=9,M=58,SD=14). It can be said that even though self-esteem scores of
the first born were higher as compared to others the difference was not
statistically significant (F=0.49). This could be attributed to increase in the
awareness, on the part of the parents to grow up their children in a non-partial,
non-competitive environment at home. This result nullifies Hypothesis 3(c)
which states that there will be significant relationship between self-esteem scores
and birth order of students.

Present research findings contradict Falbo’s (1981) findings that stated that self-
esteem was higher among firstborn children than later born children. He also
found that firstborn children tend to be more competitive than their younger
siblings. It also contradicts Stewart’s (2001) research which explains that relative
to first and last born children, middle-children are believed to experience less
interaction and receive less attention which negatively affects the self-esteem of
this child. But findings support Adkins’s (2003) research on parental favoritism
as well as the effects perceived favoritism had on one’s self-esteem and if the
effects are based on birth order. Results indicated no statistically significant

67



11SUniv.J.S.Sc. Vol.4(1), 59-74 (2015)

main effects or interactions for gender, birth order, or perception of favoritism
based on self-esteem.

H3d Self-esteem and Parents working out of home: when scores was analyzed it was
noticed that students coming from families where both parents were working showed
slightly higher self-esteem as compared to others (Single Parent Working
N=149,M=59,5D=13.9; Both Parents Working N=117,M=61,5SD=14.3) but these
differences were not statistically significant (t=1.3). Only in Social self-esteem difference
was noted to be significant (t=1.95, p<0.05 level). Specifically maternal occupation is
noted to increase social self-esteem in students. It can be said that when both parents are
working, it increases socio-economic status of the family. This result partially validates
Hypothesis 3(d) which states that there will be significant relationship between
self-esteem scores and parental occupation of students.

Figure III : Factors of self-esteem and parents working out of
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Even though the graph shows students coming from both parents working faring
better, difference between the two was not statistically significant except social
self-esteem.

Present study supports two studies conducted by Rosenberg (1978) which examines
the relationship between social class to self-esteem indicating virtually no
association in younger children, a modest association in adolescents and a
moderate association for adults. Similarly, Hangal’s (2007) findings assessed the
impact of maternal employment on the self-concept, showing that the adolescent
children of homemakers have significantly higher self-concept. It was also noticed
that children of employed mothers had higher emotional maturity.

Socio-demographic Variables and Academic Performance
Since academic performance as a variable showed some differences in terms of
socio-demographic factors, in the following section.

H4a, Academic performance and Age: was analyzed and it was noted that there
was no statistical difference between (12 years of age N=122,M=82,5D=11; 13
years of age N=144,M=81,SD=13; t=1.12). Hence even if class VII students were
doing better than class VIII, statistically it was not significant. This result nullifies
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Hypothesis 4(a,) which states that there will be significant relationship between
academic performance and age of students.

Present research findings contradicts Demeis (1992) findings which determined
children’s chronological age related to academic and social performance in school
and results indicated significant effects in that the older students were referred
more often for gifted evaluation. But it supports Okoh (2010) study that revealed
that there was no significant difference in academic performance based on age,
gender and financial status.

H4a, Academic performance and Gender was analyzed and it was noticed that
girls appeared to have scored better than boys academically (Male,
N=146,M=81,SD=12; Female, N=120,M=82,5D=13), though statistically the
difference was not significant (t-value = .83). Its commonly noted that Boys and
Girls, given the same environment are competing with each other more often
than thought of. This result nullifies Hypothesis 4(a,) which states that there will
be significant relationship between academic performance and gender of the
students.

Present research findings contradicted Tinku and Biswas (1994) findings that
girls were more involved in their studies than boys and scored higher than
them. Also Gender, ethnicity, and father’s occupation were found to be significant
contributors to student achievement (McCoy, 2005).

Present findings support Baker and Jones (1993) findings on sex differences in
the academic performance with no evidence of a significant gender gap. Likewise,
with Stage (1995) who explains that although gender differences in achievement
continue to exist on high cognitive level tasks at the high school level, such
differences appear to be declining.

H4b Academic Performance and Type of Family: Even though there appeared to
be some difference between students from joint and nuclear families showing
differential performance (Nuclear, N=199,M=81,SD=12; Joint, N=67,M=82,SD=11),
these differences were not statistically significant (t=0.37). This result nullifies
Hypothesis 4(b) which states that there will be significant relationship between
academic performance and type of family students belong to. Hence, it can be
stated that it is the home environment rather than family structure which affects
school performance.

Present findings contradicted Parveen (2007)’s findings that significant effect of
family size was found on the achievement of students and students from small
families performed better than those who were from large families. But it
supports Akhlaq’s (2013) findings that explored the impacts and implications of
family dynamics on the adolescents” development. They were of the view that
family communication supports good family functioning. They correlated family
communication and family system as the predictors that can gauge family
satisfaction among the adolescents. They found that the family satisfaction
increases the chances of academic achievements

H4c Academic performance and Birth order: was assessed and birth orders considered
were of three categories, viz., eldest, middle and youngest. The differences
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between them in terms of academic performance appeared statistically significant
(First Born N=162, M=84.3, SD=10.7; Middle Born N=95, M=78.9,5D=14.2; Last
Born N=9, M= 72.6, SD= 14) as shown in the graph below.

Figure IV : Academic Performance with Birth Order

Academic performance and Birth Order

i
[T
Firyl Rarr Wt fon Lavet B

W &L pilkaTa s KA 4 L]

Blian sl ake e i oL

The differences between the eldest born and the youngest in terms of academic
performance is statistically significant (F=8.6, p<.001). This result validates
Hypothesis 4(c) which states that there will be significant relationship between
academic performance and birth order of students.

Present study supports Black, Devereux & Salvanes (2005) findings of large and
robust effects of birth order on educational attainment, but contradicts Geil’s
(2012) findings which states that birth order had no interaction between birth
order and GPA scored by the students.

H4d: Academic performance and Parents working out of home was assessed and
it showed no significant difference amongst students whose both parents were
working out of home (N=117,M=82,5SD=10) and parents of students who were
not working out of home (N=149,M=81,5D=14). Students coming from families
where both parents were working had a slightly higher academic performance
compared to others. However the relation was not statistically significant (
t=0.77). This may be attributed to extra tuition classes children are being sent to,
when the mothers are away at work when compared to mothers who would like
to help their children when at home. This result nullifies Hypothesis 4(d) which
states that there will be significant relationship between academic performance
and parental occupation of students.

Present study contradicted Azhar’s (2013) findings that students belonging to
strong financial status performed better than those who face problems in finance
and that parental education boosted up their children’s performance. But it
supported Farooq (2011) view was that parental occupation as compared to their
educational level had little effect on the student’s academic performance.
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Conclusion

1. Self-esteem as a whole and its four sub factors correlate significantly to
academic performance. Higher the self-esteem higher was the academic
performance.

2. Of the four sub-factors, the school self-esteem factor appeared to have the
highest correlation with the academic performance of students even though
other sub factors of self-esteem also showed significant correlation with
academic performance.

3. When socio-demographic variables were considered and the differences in
the academic performance were analyzed, it was seen that only birth order
had shown significant differences in the academic performance of the
students. That is, the eldest scored higher academic performance than the
middle born and the youngest.

4. All other socio demographic factors such as gender, age, parents working
out of home etc., did not show any difference in the student’s academic
performance.

5. Research on self-esteem and academic achievement is performed and
practiced so that school counselors can learn how to improve students’
performance. It is important to continue studying variables that effect
students’ learning and achievement in order to increase accountability and
to keep schools more informed. Such research work benefits students, their
parents and teachers. Lastly, activities performed by school counselors have
a positive influence on students giving further purpose behind creating
effective guidance curricula and following through on them.

References

Adkins, K. L. (2003). Predicting self-esteem based on perceived parental favoritism
and birth order. Electronic Theses and Dissertations. Paper 750.

Adler, A. (1964). Problems of Neurosis: A Book of Case Histories. NY: Harper & Row,
Publishers.

Akhlaq, A., Malik, N. I., & Khan, N. A. (2013). Family communication and family
system as the predictors of family satisfaction in adolescents. Science Journal
of Psychology.6.

Akomolafe, M., & Olorunfemi-Olabisi, F. A. (2011). Impact of family type on

secondary school students” academic performance in Ondo State, Nigeria.
European Journal of Educational Studies, 3(3).

Azhar, M., Nadeem, S., Naz, F., Perveen, F., & Sameen, A. (2013). Impact of
parental education and socio —economic status on academic achievements
of University Students. International Journal of Academic Research and Reflection,
1(3), 25-33.

71



11SUniv.J.S.Sc. Vol.4(1), 59-74 (2015)

Baker, D. P., & Jones, D. P. (1993) Creating gender equality: Cross-national gender
stratification and mathematical performance. Sociology of Education, 66, 91-
103.

Black, S. E., Devereux, P. J., & Salvanes, K. G. (2005). The more the merrier? The
effect of family size and birth order on children’s education. The Quarterly
Journal of Economics, 669-700.

Bolognini, M., Plancherel, B., Bettschart, W., & Halfon, O. (1996). Self-esteem and
mental health in early adolescence: Development and gender differences.
Journal of adolescence, 19 (3), 233-245.

Branden, N. (1992). “What Is Self-Esteem?” in Student Self-Esteem: A Vital Element of
School Success. Volume 1, ed. Garry R. Walz and Jeanne C. Bleur (Ann Arbor,
Michigan: Counseling and Personnel Services, Inc., 1992), 18.

Chand, P., & Sharma, H.(2012). Factors affecting higher education choices of
senior secondary science students: An exploratory study in Himachal
Pradesh. International Interdiciplinary Research Journal,2(6), 211-215.

Ciarrochi, J., Heaven, P. C., & Davies, F. (2007). The impact of hope, self-esteem,
and attributional style on adolescents” school grades and emotional well-
being: A longitudinal study. Journal of Research in Personality, 41(6), 1161-
1178.

Cooley, C. H. (1902). Human Nature and the Social Order. New York: Scribner.

Coopermsmith, S. (1967). The Antecedents of Self-esteem. New York:W.H.Freeman.

Coopersmith, S. (1981). Self-esteem inventory. CA: Palo Alto

DeMeis, J. L., & Stearns, E. S. (1992). Relationship of school entrance age to
academic and social performance. The Journal of Educational Research, 86(1),
20-27.

Elder Jr, G. H., & Bowerman, C. E. (1963). Family structure and child-rearing
patterns: The effect of family size and sex composition. American Sociological
Review, 891-905.

Erikson, E. H. (1968). Identity, Youth and Crisis. Norton: New York.

Erol, R. Y., & Orth, U. (2011). Self-esteem development from age 14 to 30 years: a
longitudinal study. Journal of Personality and Social Psychology,101(3), 607.

Falbo, T. (1981). Relationships between birth category, achievement, and
interpersonal orientation. Journal of Personality and Social Psychology, 41, 121-
131.

Friedlander, R., & Shupak, C. (2007). Social support, self-esteem, and stress as
predictors of adjustment to university among first-year undergraduates.
Journal of College Student Development ,48(3), 259-274 .

Farooq, M. S., Chaudhry, A. H., Shafiq, M., & Berhanu, G. (2011). Factors affecting
students” quality of academic performance: a case of secondary school level.
Journal of Quality and Technology Management, 7(2), 01.

72



Pushkarna 2015

Geil, S., & Petelle, M. (2012). The effects of birth order on indicators of academic
success among high school students of multiple ethnicities. Journal of
Emerging Investigators, 1, 1-7.

Hair, E. C., & Graziano, W. G. (2003). SelfEsteem, Personality and Achievement
in High School: A Prospective Longitudinal Study in Texas. Journal of
personality, 71(6), 971-994.

Hangal, S., & Aminabhavi, V. A. (2007). Self-concept, emotional maturity and
achievement motivation of the adolescent children of employed mothers
and homemakers. Journal of the Indian Academy of Applied Psychology, 33(1),
103-110.

Harter, S. (1985). Manual for the Self-Perception Profile for Children (revision of the
Perceived Competence Scale for Children). Denver, CO: University of Denver.

Holly, W. (1987). Self-esteem: Does it contribute to student’s academic success. Oregon.
School of Study Council: University of Oregon, Eugene, OR.

Jain, S. (2014). Self-esteem: A gender based comparison and the causal factors
reducing it among Indian youth. International Journal of Humanities and Social
Science Invention, 3(4), 09-15 .

Kohn, A. (1994). The truth about self-esteem. Phi Delta Kappan, 76, 272-272.

Kumar, S.K. (2011). The relationship between birth order theory and past
academic performance of management students. Journal of the Indian Academy
of Applied Psychology, 37, 140-144.

Lecky, P. (1945). Self-consistency: A theory of personality. New York: Island Press.

Mankar, J. (2011). Impact of Self-Esteem on Scholastic Achievement and Adjustment of
Adolescents. International Conference on Management, Economics and Social
Sciences, Bangkok.

Martin, R. A. (2010). The psychology of Humor: An integrative approach. Academic
press.

McCoy, L. P. (2005). Effect of demographic and personal variables on achievement
in eighth grade algebra. Journal of Educational Research, 98 (3), 131-135.

Muijs, R. D. (1997). Predictors of academic achievement and academic selfconcept:
a longitudinal perspective. British Journal of Educational Psychology,67(3), 263-
277.

Okoh, E. (2010). Influence of age, financial status, and gender on academic
performance among undergraduates. Journal of Psychology,1(2), 99-103.

Orth, U., Trzesniewski, K. H., & Robins, R. W. (2010). Self-esteem development
from young adulthood to old age: a cohort-sequential longitudinal study.
Journal of personality and social psychology, 98(4), 645.

Perveen, A. (2007). Effect of Home Environment on Personality and Academic
Achievements of Students of Grade 12 in Rawalpindi Division. Retrieved from
http:/ /prr.hec.gov.pk/Thesis/638S.pdf.

73



Pushkarna 2015

Robins, R. W., & Kali H. T. (2005). Self-esteem development across the lifespan.
Current Directions in Psychological Science, 14 (3), 158-162.

Rosenberg, M. (1965). Society and the adolescent self-image. Princeton, NJ: Princeton
University Press.

Rosenberg, M., & Pearlin, L. I. (1978). Social class and self-esteem among children
and adults. American Journal of Sociology, 53-77.

Ross, C.E, Broh, B.A. (2000). The roles of self-esteem and the sense of personal
control in the academic achievement process. Sociology of Education,73, 270~
284.

Singh, K., Bickley, P.G., Trivette, P., Keith, T. Z. (1995). The effects of four
components of parental involvement on eighth-grade student achievement:
Structural analysis of NELS-88 data. School Psychology Review, 24(2), 299-317.

Singh, B., & Udainiya, R. (2009). Self-efficacy and well-being of adolescents.
Journal of the Indian Academy of Applied psychology, 35(2), 227-232.

Stage, F.K., & Kloosterman, P. (1995). Gender, beliefs and academic in remedial
college - level mathematics, Journal of Higher Education, 66, 294-311.

Steele, C. M. (1997). A threat in the air: How stereotypes shape intellectual identity
and performance. American psychologist, 52(6), 613.

Stewart, S. M., Bond, M. H., Abdullah, A. S. M., & Ma, S. S. L. (2000). Gender,
parenting, and adolescent functioning in Bangladesh. Merrill-Palmer Quarterly,
46, 540-563.

Tinku, A. N., & Biswas, P . C. (1994). Student’s involvement in studies to prolonged
Deprivation. Psychologic. International Journal of Psychology in the Orient, 20,
172-179.

Trzesniewski, K. H., Donnellan, M. B., & Robins, R. W. (2003). Stability of self-
esteem across the life span. Journal of personality and Social Psychology,84(1),
205.

Vishalakshi, K.K., & Yasodhara, K. (2012) Relationship between self-esteem and
academic achievement of secondary school students. Indian Journal Applied
Research, 1, 83-84.

West, C. K., Fish, J. A., & Stevens, R.]. (1980). General self-concept, self-concept of
academic ability and school achievement: Implications for “causes” of self-
concept. Australian Journal of Education, 24(2), 194-213.

Wiggins, ]. D., Schatz, E. L., & West, R. W. (1994). The relationship of self-esteem
to grades, achievement scores, and other factors critical to school success.
School counselor.2, 60-75

Xiaoru, L., Howard, B., Kaplan, & Risser, W. (1992). Decomposing the reciprocal
relationships between academic achievement and general self-esteem. Youth
and Society, 24, 123-48.

Zhi. A. (2014). Understanding our students: Does high self-esteem produce good
academic achievement among undergraduate. International Journal of Research
in Humanities, Arts and Literature, 2(3), 19-26.

74



